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Abstract: This study was conducted to evaluate the effects of a parenting training program that supports language 
acquisition in early childhood. To reveal such an effect, an experimental research design including pre-test-post-test and 
retention test was applied respectively. Experimental and control groups were formed with the parents of 4-6 years old 
children attending pre-school education institutions. To assess the language development levels of the children, 
Peabody Picture-Vocabulary Test (PPVT) was applied during the pre-test phase; after the parental training, a post-test 
was applied; and a year later, a retention test was implemented alternately. Parents in the experimental group evaluated 
the program after the Parental Support Program (PSP). The personal characteristics of the study group and the opinions 
of the parents evaluating the training have been shown by using the frequency and percentages. Whether PPVT and PSP 
scores differ according to socio-demographic variables was analyzed by t-tests. In the end, there was a significant 
increase in the results of the post-test and retention test performed after parent training that supports language 
acquisition. This increase has been found to be significantly higher than the PPVT scores of children in the control 
group. Thus, we have determined that the parents have a positive attitude towards the training program. The results of 
the study also reveal that parenting training that supports children's language acquisition has a positive effect on 
children's language development.  
 
Index Terms: Language acquisition, parental training, Peabody Picture-Vocabulary Test, early childhood. 
 
 

1. Introduction 

In all fields of science; Language should be used correctly in order to transfer scientific studies and to reach 
information. Language is important in the cognitive and social behavior of all people. Language is universal. Language 
is used for the purpose of interaction throughout people's life. In order to transfer engineering, mathematics or social 
sciences to people, language must be used correctly [1,28]. Language is not just about a nation or race, it is necessary 
for all people to convey knowledge. Language acquisition also takes place in the family environment. Language 
acquisition should be provided in the family environment in order to reach information. For this reason, it is important 
to educate family members about how to acquire language. In this research, a program supporting language acquisition 
was developed, and the effects of this program on language acquisition were examined [1,2]. 

While humans acquire language, their first models are their parents, other family members, and then other 
individuals with whom they interact in the social and school environment. With an effective educational program to be 
implemented in the pre-school period, when basic concepts begin to emerge, the acquisition and reinforcement of the 
expected skills will make remarkable contributions to the child's following educational life [4,27]. 

Parents or other caregivers are the children's first teachers. Teaching to speak continues throughout life in the 
family environment. Parents need to provide an environment that aids their children's language acquisition at school. 

For a healthy language development process, an adult model that informs the child, motivates him/her for thinking, 
and expands the vocabulary is required considerably. Although there are not sufficient programs that support parents in 
Turkey regarding the language acquisition of the child, the level of development cannot be laid down clearly because 
the retention test is not performed in existing programs. Thus, it seems important to carry out a study that investigates 
the retention or permanence of parents' influence on language acquisition of pre-school children [5,11, 29].  

Studies show that parents' involvement in language acquisition affects children's social, emotional, psychological 
and interactional development [5,9,13,22,27]. Parents' involvement in language acquisition requires participation in 
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partnerships such as parent-child, parent-teacher, and parent-parent. Education of parents is necessary to increase the 
success of their children in accessing information, conducting research and maintaining social interaction [2,12]. 

Parents in Turkey are not involved in the education process on language acquisition. Policies supporting the 
education of parents on language acquisition are inadequate in the national education curriculum. Parents believe they 
can make a significant difference to their children's education; however, they do not actively participate in the process. 
However, some studies show that parents are the most important factor affecting children's language acquisition 
[11,12,15]. 

The number of studies involving parents in the language acquisition of their children is insufficient. Parents are 
taught that they can contribute to language acquisition by just giving brochures, posters or lectures [11,15]. Education 
programs that ensure permanent learning of children are inadequate. However, language acquisition should be provided 
to children through interactive methods such as games, brainstorming, case study, case study. In this research we 
conducted, these interactive methods were taught to parents. 

It is expected that "parent training techniques that support language acquisition" used in this study will serve as a 
model for educators in Turkey. The techniques of this research, in which the participation of teachers are also supported, 
will be a model for other studies in Turkey. 

This study was conducted to identify the effect of a Parental Training Program that supports language acquisition 
in early childhood. In line with this main purpose, evaluations were realized within the framework of the following 
research questions: 

 
-What is the level of language skills in children in early childhood? 
-What is the effect of a parental training that supports children's language acquisition in early childhood on 

children's language scores? 
-How is the parenting training program that supports language acquisition evaluated in terms of content, instructor, 

material, goal, and method criteria? 
-If parents support their children in language acquisition, will it be permanent? 
-If parents are trained in language acquisition, what is the impact on children? 

2. Literature Review 

Language is a complex and dynamic system of symbols that people use to interact with each other, to convey their 
thoughts and to organize their social behaviors. People also use a language to understand and to interpret a society's 
cultural heritage values. Language is of great importance in the transfer of cultural characteristics and social values to 
future generations. From their birth on, children use the language they acquire as a tool to communicate with their 
circles, comprehend events, get to know society, and take part in society as individuals [3,4,5]. 

Today, globalization has increased the importance of language learning from an early age. The foundations of 
language use skills are laid in early childhood. Concepts such as children's comprehension of language and language 
acquisition have become an increasingly important issue day by day, thanks to the further concentration of studies and 
the improvement in knowledge in this field. Beginning from the pre-school period, activities related to the acquisition of 
foreign languages are fulfilled in schools and the number of institutions that teach a different language other than the 
mother tongue is increasing considerably [3,5]. 

Children acquire a language by listening to adults, imitating them, and sharing what they learn with them [6]. 
Early childhood is a critical period in terms of language acquisition and the development of language skills, as the 
foundations of skills required for language are laid in early childhood [4]. Language development is not the same in all 
children. The early stages of language development in the children of various communities speaking different languages  
may have similar characteristics; however, generally after the 18th month, language acquisition varies with the 
differentiation of the child's social environment [5,7,8]. Children are born with similar language skills, but their ability 
to learn language deteriorates when they do not receive sufficient vocal stimuli for their development, as in those with 
hearing impairments [9]. Children cannot learn to speak in a non-speaking environment [10]. Parents' conversation with 
a child is a fundamental model in the development of a child's speech function [11]. In the first years of his/her life, a 
child considers the parents as role models at home in the language development process. For this reason, it is of great 
importance that parents be a model for their children with their words and behaviors in the home environment. 
Therefore, parental support has a remarkable role in the development of a child [12]. 

Before learning to speak, children find out that communication has many purposes and serves to meet a wide range 
of social, emotional, and practical needs. The preverbal period is a universal stage through which all children live for 
communication. A diverse and rich interaction in this period will form the basis of an effective and satisfying 
communication later on [15]. In the first months after birth, a baby starts to imitate the sounds he/she hears from the 
outside while making some sounds such as crying, babbling, hiccups, and shouting [11].   

The child's understanding of what is spoken and starting to speak takes place after certain stages such as sound 
imitations, syllable repetitions, and uttering the first word respectively. As the child matures, his / her control over 
speech increases, and the effect of the environment and education on his / her development gains importance [12]. In 
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the early period, based on their natural curiosity, children constantly tend to interact with the stimuli around them. Such 
a sense of curiosity leads them to research, observe, and question as well [14]. Early childhood is considered to be a 
“critical” or “crucial period” in terms of language acquisition [15]. Before the age of six or seven, children generally go 
through the acquisition stage of a language, not through learning the language [16]. In this acquisition phase, until the 
brain matures and the cognitive mechanisms are ready for the learning phase, they have the ability to naturally acquire 
the language they come into contact by employing of a process similar to that of native language acquisition. After this 
age, the "learning" phase is initiated which subsequently brings about other advantages to the learner [17]. 

Children's language acquisition has been studied in various dimensions by researchers of different theories. Each 
theory explains the acquisition of language from its own perspective. According to the behaviorist theory, language 
development occurs with completely observable behaviors [4,11,18]. This approach claims that language acquisition 
occurs when a child imitates speakers and just after the adults around reward or reinforce this behavior. When 
elaborating on language acquisition, the pioneers of the behaviorists Watson and Skinner state that the sounds made by 
children by chance are created by the repetition of the sounds in their mother tongue. When the child reacts positively, 
he/she repeats these sounds; and over time it gradually becomes a habit to make these sounds [2,19].  

According to Chomsky, a child's innate language ability develops spontaneously as a result of interaction with the 
environment. Thus, a child learns the structure of his/her mother tongue by matching the features of the language he/she 
interacts with, via the grammar rules readily available in his/her mind. According to this view, a language seems to 
develop independently from intelligence and other cognitive processes [20]. Within the framework of the Piaget’s 
interactionist theory, he emphasizes the interaction of biological and environmental factors in language development 
[21]. The language development of a child is affected by the language use of the family that firstly communicates with 
him/her [22]. For a child's language acquisition and the development of vocabulary, parents need to know the strategies 
of using language and teaching. Learning a language for the child means learning to think because thinking is revealed 
as the product of language [23]. The effect of parents on cognitive processes such as thinking and speaking continues 
throughout a child's life [16]. 

Khamkhie (2010) argues that a child's perception of the external world and interacting with it is related to his/her 
cognitive development and suggests that the cognitive process will develop faster with the child's active interaction [13]. 
The unique factor that provides this interaction is said to be language acquisition. Vygotsky (1998) states that a 
language helps children think about their own behaviors; he also points out that a child learns words by memorizing, 
recalling, and classifying them respectively [14]. 

Language plays an important role in the cognitive and perceptive development of a child. The child begins to 
acquire language skills as soon as he/she is born. For this reason, it is very beneficial to notify parents in advance so that 
the child can achieve healthy language development [24,25]. While children acquire language, their first models are 
their parents, other family members, and then other individuals with whom they interact in the social and school 
environment. With an effective educational program to be implemented in the pre-school period, when basic concepts 
begin to emerge, the acquisition and reinforcement of the expected skills will make remarkable contributions to the 
child's following educational life [26]. 

3. Method 

This study was conducted to evaluate the effect of a Parenting Training Program that supports language 
acquisition in childhood.  

For the validity and effectiveness of the research method, firstly the previous studies were reviewed. It was 
determined why the methods used were not effective. The method prepared for this research was prepared with the 
approval of the faculty members at three different universities. The "Peabody Picture-Word Test" and "Attitude Scale 
towards Parenting Training Program" used in the study are scales with proven validity and reliability (detailed validity 
and reliability features are given under the title of "Data Collection Tools") [32,34]. For this purpose, the experimental 
research design of the pre-test-post-test was applied. In this design, the cause and effect relationship is examined 
between variables. The independent variable is manipulated through an mean processe unbiased assignment and the 
external variables are taken under control. Within the scope of the design, two groups available are matched according 
to certain variables [30].  

In the study, firstly the experimental and control groups were determined, and measurements were fulfilled before 
and after the experiment in both groups. Pre-testing allows the groups to perceive the degree of similarity before the 
experiment and to correct the post-test results accordingly [31]. After obtaining official permissions from the relevant 
Ethics Committee and the institutions where the study will be conducted, a meeting was held, and detailed information 
was given to the parents and teachers. Randomized experimental and control groups were formed with parents who 
voluntarily accepted to participate in the study.  

Parent Education Program in Language Acquisition was prepared by the researchers. In this program, there are 
language activities such as poetry, story, finger games and conversation. At the same time, there are activities that 
support mental and cognitive skills such as finding the different, painting, and experimenting. In the Parent Education 
Program, the topics were distributed homogeneously throughout the education process, and different activities were 
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held each week. Activities have been planned for children and parents to have quality and enjoyable time. Before 
starting the Language Development Supporting Parent Education Program, a meeting was held with the parents of the 
experimental group children by the researchers. The activities were carried out under the supervision of the parents, and 
were implemented at times when the child and parents could spend the most comfortable time. All these planning 
facilitate children's language acquisition. Peabody Picture-Vocabulary Test (PPVT) was applied in the pre-test to 
determine the language development levels of the children. An eight-week Parental Support Program (PSP) was 
implemented by detecting a calendar that fits the parents in the experimental group. PSP is an educational program that 
supports language development and includes language activities that children can practice with their parents at home. At 
the end of PSP, which lasted for eight weeks, PPVT was applied to the children in two groups in the post-test, and the 
Attitude Scale towards Parental Training Program was applied to the parents. When the children in the experimental 
group started the first grade of primary school, retention tests were also performed to measure whether the program had 
a permanent effect on children. The experimental design used in the study is shown in Table 1. 

Table 1. Research design 

Group Assignment Pre-test Process Post-test Retention test 

Experimental group Randomly O1.1 X O1.2 O1.2.3 

Control group  Randomly O2.1 - O2.2 O2.2.3 

 
In the table of the research design, O1.1, O1.2, and O1.2.3 refer to pre-test and post-test-retention test measurements of 

experimental groups; O2.1 O2.2 and O1.2.3 show the pre-test-post-test-retention measurements of the control group. No 
action was implemented for the control group, but the training program (X) was applied to the experimental group. 
Figure 1 shows the process applied in the research design. 
 

 
Fig.1. The process applied in the research design 

While structuring the sessions of the PSP, the relevant literature was investigated in detail, the theoretical 
foundations of the program were determined, and the modules were prepared by considering the demographic variables 
of the experimental group. The contents of the PSP were rendered simple and fun enough so that the participants could 
easily understand, and the topics were enriched with case studies. First of all, the objectives were clarified and the 
knowledge and skills to be gained to the participants were determined respectively. Later, eight modules were prepared 
for children, including language acquisition techniques in the most permanent, accurate, and fun way, in which parents 
will participate interactively. The process was carefully planned. 8 weeks of training was given to the experimental 
group. Twice a week and 60 minutes of training were held each time. Games that increase parent-child interaction and 
language acquisition at home were recommended every day. Weekly homework was given to parents and children 
"together". The same training was given to teachers. Teachers did motivating activities that support parents every day. 
Feedback was received from parents and teachers each week, and new fixes and additions were made to the program 
based on their recommendations. In the last week of the program, teachers and parents were post-tested. 

Study group 

The study group in the research consists of 4-6-aged children and their parents in four pre-school institutions 
affiliated to the Ministry of National Education in the city center of Karaman. Relevant data of the study group are 
shown in Table 2 and Table 3. 
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Table 2. Socio-demographic characteristics of the children in the study group (N = 69) 

 Experimental group (n=34) Control group 
(n=35) 

Socio-demographic variables f % f % 
Gender Female 

Male 
18 
16 

52.9 
47 

17 
18 

48.5 
51.4 

Age 4  
5  
6  

9 
12 
13 

26.4 
35.2 
38.2 

8 
14 
13 

22.8 
40 

37.1 
Number of Siblings Single child 

2 siblings 
3 + siblings 

10 
19 
5 

29.4 
55.8 
14.7 

8 
18 
9 

22.8 
51.4 
25.7 

Pre-school education 
duration 

Less than 3 months 
More than 3 months 

12 
22 

35,2 
64.7 

16 
19 

45.7 
54.2 

 
52.9% of the children in the experimental group are girls, 38.2% of them are 6 years old, 55.8% are two siblings, 

and 64.7% of them have attended pre-school for more than three months. 51.4% of the children in the control group are 
male; 40% are 5 years old; 51.4% of them are two siblings and 54.2% have been studying at a pre-school institution for 
more than three months. 

Table 3. Socio-demographic characteristics of parents in the study group (N = 69) 

 Experimental group(n=34) Control group (n=35) 
Socio-demographic variables f % f % 

Mother's age Younger than 25 
Older than 25 

6 
28 

17.6 
82.3 

5 
30 

14.2 
85.7 

Father's age  Younger than 25 
Older than 25 

4 
30 

11.7 
88.2 

5 
30 

14.2 
85.7 

Mother’s education level Primary School 
Secondary School 

High School 
University  

5 
5 
14 
10 

14.7 
14.7 
41.1 
29.4 

6 
5 
16 
8 

17.1 
14.2 
45.7 
22.8 

Father’s education level Primary School 
Secondary School 

High School 
University 

0 
4 
19 
11 

0 
11.7 
55.8 
32.3 

0 
6 
20 
9 

0 
17.1 
57.1 
25.7 

Duration of marriage Less than 5 years 
More than 6 years 

5 
29 

14.7 
85.2 

5 
30 

14.2 
85.7 

Type of Family Nuclear family  
Extended Family 

Broken family 

28 
3 
3 

82.3 
8.8 
8.8 

29 
4 
2 

82.8 
11.4 
5.7 

 
82.3% of the mothers and 88.2% of the fathers in the experimental group are over 25 years old; 41.1% of mothers 

and 55.8% of fathers are high school graduates; 85.2% of the parents have been married for more than six years and 
82.3% live as a nuclear family. When the control group is identified, one can see that 85.7% of mothers and fathers are 
older than 25 years old; 45.7% of the mothers and 57.1% of the fathers are high school graduates; 85.7% of parents 
have been married for more than six years; 82.8% of them live in nuclear families. 

Data Collection Tools 

Personal Information Form, Peabody Picture-Vocabulary Test, and Attitude Scale towards Parental Training 
Program were applied to the study group. 

Personal Information Form: The children included in the study and their parents' genders, ages, number of 
siblings, duration of school attendance, and socio-demographic information such as parents' age, education level, length 
of the marriage, family type were included in the form. 

Peabody Picture-Word Test: This test was first developed by Dunn (1959) [32] to determine the receptive 
language development of children; and it was adapted for children in Turkey by Katz, Önen, Demir, Uzunkaya, and 
Uludag (1974) [33]. The test is used to measure the vocabulary knowledge of children between the ages of 2-12. The 
application of the test takes an average of 10-15 minutes. The test consists of 100 cards and registration forms, each 
consisting of four images in order from simple to complex. By uttering a word for each card, the child is asked to show 
the appropriate one of the four images on the card or point to the number under the appropriate image. There are images 
of people, things, and animals on the cards used in the test. Each correct answer of a child refers to one point. The test is 
conducted with a single child in a quiet room without any special preparation in advance. The child is not criticized for 
wrong answers; if the child ever asks "Did I say it right?” the response should be "what you gave was a good answer." 
The real words in the test should not be told to the child, should not be used in sentences, and their meanings should not 
be explained. If the examinee child constantly changes his/her answer, the first thing he/she said is considered as valid. 
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When starting the test for children under the age of eight, the examiner starts with "We will play a game with you", the 
child replies by pointing to each picture on the page.  

Attitude Scale towards Parenting Training Program: In this form, there are questions about parents' evaluation of 
the training that is supposed to enhance their children's language acquisition. Developed by Arı, Deniz, Erişen, and 
Çeliköz (2006) [34], the scale is evaluated in terms of five following dimensions of the program: "objectives, content, 
equipment, method, and instructor". There are 25 attitude statements about the training program. In this study, 
additional validity and reliability studies were conducted for this scale, and the Cronbach Alpha reliability coefficient 
was found to be 0.86. 

Analysis of Data 

The data collected from the research group were analyzed using the SPSS 26.0 statistical program. Personal 
characteristics of the group according to various factors and parents' opinions that evaluated training have been given 
using frequency and percentage. Whether the Peabody Picture-Vocabulary test scores differ according to socio-
demographic variables was tested via the t-tests. Interpretations were realized based on the frequency and percentage 
scores presented in descriptive tables and observed in cross tables. The significance level was adopted as 0.05 in 
statistical comparisons. 

4. Results 

In this section, the findings of the questionnaires applied to the children and their parents in the study group 
according to demographic variables are presented in tables. The t-test analysis results of the Peabody Picture-
Vocabulary Test (PPVT) scores of the children in the study group according to gender and number of siblings are 
shown in Table 4. 

Table 4. T-test results of PPVT scores of children in the study group according to gender and number of siblings 

 n x̄ S t p  
Gender Female 

Male 
18 
16 

6.04 
5.86 

1.24 
1.02 

0.016 0.94  

Number of 
Siblings 

Only child 
2 siblings 

3 + siblings  

10 
19 
5 

4.88 
5.24 
6.04 

2.04 
1.98 
1.58 

0.114 0.88  

 
The averages of PPVT test scores were compared regarding gender and number of siblings, and we observed that 

the difference between language development scores was not statistically significant (p> 0.05). 
The significance of the difference between the PPVT pre-testing scores of the children in the experimental and 

control groups was analyzed by an independent t-test. The values obtained are given in Table 5. 

Table 5. Difference between PPVT pre-test scores of children in the experimental and control groups 

 n x̄ S t p 
Experimental  34 21.06 9.02 - ,428 ,684 

Control  35 19.88 6.14 

p < 0.01 
 
According to Table 5, the PPVT pre-test mean of the program score of the children in the experimental group was 

found as 21.06, and the PPVT pre-test mean score of the children in the control group was 19.88 (p <0.01). The fact that 
the pre-test scores of the children in the experimental and control groups are close to each other shows that the groups 
are similar in terms of language skills. These results show that there is no significant difference between the PPVT pre-
test scores of the children in the experimental and control groups. 
The distribution of the mean scores obtained by the children in the experimental and control groups in pre-test and post-
test applications is presented in Table 6. 

Table 6. Distribution of the pre-test and post-test mean scores of the experimental and control groups 

                                Pre-test Post-test 

Groups  n x̄ ss t n x̄ ss t 

Experimental 34 53,6 4,22 1,864 34 82,2 4,26 1.846 

Control  35 52,2 4,06 1,706 35 56,4 3.84 1.638 
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While the PRVT pre-test average score of the children in the experimental group was 53.6; after the training 
applied to the parents, the post-test average increased to 82.2. In this case, one can claim that after the implementation 
of the training program for parents who support children's language development, such support provided by the parents 
has been revealed to have important benefits. It is understood that every achievement envisaged as a result of the 
training program for parents has been reflected positively on children. In other words, we may state that the support that 
parents give to children for language acquisition is beneficial for children.  
Approximately ten months after the parents of the children in the experimental group were trained, PRVT was applied 
to the same children again in order to perform the Retention Test (RT) when the children started primary school. Three 
children in the experimental group, who were 34 children at the beginning, could not be taken into consideration 
because their families were in another city due to their appointment issues. The comparison of post-test and RT scores 
is shown in Table 7. 

Table 7. The comparison of post-test and RT scores 

Groups   x̄ Sd x̄1 - x̄2 Sd t p 

Post-test  34 82.2 4.86 25.56 29 9.468 0.001* 

Retention Test 1 91.8 5.04     

*p<0.05 
 
One year after the post-test, PPVT was applied to the children in the experimental group, thus the difference 

between the post-test and RT results was identified respectively. Post-test score mean has been revealed as x̄ = 82.2 and 
RT mean score measuring the effect of their parents' attitudes towards language acquisition after one year was x̄ = 91.8. 
This difference between the post-test-RT scores of the children in the experimental group was found to be significant at 
α = 0.05 level [t = 9.468, p <0.05]. 

The opinions of the parents in the experimental group about the content, implementation, and processes of the 
program were determined through the Training Evaluation Form. Descriptive statistics results regarding parents’ 
evaluation of the training program that enhances the language acquisition of the children in the experimental group are 
given in Table 8. 

Table 8. Descriptive statistics results regarding the evaluation of the training program by the parents in the experimental group 

  Positive feedback 
Sub-dimension Number of 

items 
n x̄ ss Min Max f % 

Trainer 3 34 19.23 1.04 20.00 25.00 32 94.1 
Materials & 
equipment 

7 34 18.03 1.72 19.00 23.00 29 85.2 

Method  9 34 20.35 2.32 18.00 22.00 30 88.2 
Content 2 34 19.82 1.06 19.00 23.00 31 91.1 
Target  4 34 17.72 1.34 18.00 23.00 29 85.2 

Total score 25 34 95.15 1.49 84.00 116.00 34 100 
 
When the general evaluations of the training program applied to the parents are examined, the lowest score of the 

parents has been found as 84.00 and the highest score is 116. The general evaluation average of the parents has been 
determined to be 95.15. When this value is evaluated with the scores that can be obtained from the scale, it means "I 
totally agree" (5); in other words, it shows that the parents have had a positive attitude towards the training program 
implemented. 

5. Discussion 

This study was conducted to evaluate the effect of a Parenting Training Program that seems to strengthen language 
acquisition in early childhood. The proposed method is different from the methods used in other studies. The method 
was very effective as parents were also included in the study and homeschooling continued. 

41.1% of the mothers and 55.8% of the fathers who participated in this study were high school graduates. Parents 
with a high level of training can act in a positive way that will affect the development of children in terms of self-
development, individual development, perspective on the behavior of the child, and having knowledge about child 
education [15]. It can be anticipated that this situation will create environments that develop children's receptive and 
expressive language acquisition. 

Although language acquisition generally follows the same order in all children, the pace of this development is 
also affected by the conversations in the social environment, the frequency of interactive speech with the child, the 
interaction with the individuals the child speaks to, and making use of technical and educational materials used in 
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language teaching [29]. The environment and especially the richness of verbal stimuli offered to the child by the mother 
is an important variable in terms of language acquisition [27]. In this context, it can be stated that the child's language 
potential is affected by his/her social environment. 

In this study, the PPVT language scores and vocabulary knowledge of the children in the experimental group have 
been evaluated with a pre-test, and then a significant increase has been observed in the post-test results after the parent 
training that has supported language acquisition. This increase is significantly higher than PPVT scores of children in 
the control group. According to this result, we can claim that parental training that supports language acquisition has a 
positive effect on language development in early childhood. 

In this study, 55.8% of the children in the experimental group had two siblings, and 25.7% of them had more than 
two siblings. Considering the interest and time that parents will allocate to their children, if the number of individuals 
living together in the family is low, the interest towards the child is higher compared to the largely populated families 
[25]. Upon investigating language development and vocabulary, Jones and Plass (2002) have revealed that language 
development observed in children without siblings is more advantageous compared to the children with many siblings 
[17]. Havron, Ramus, Heude, Forhan, Cristia, and Peyre (2019) conducted a study on 1154 children and examined the 
effect of older siblings' age differences and gender on children's language development, and they found out that children 
with large age differences with their older sisters had better language skills than children with older brothers [26]. They 
have determined that children who have older sisters at home have better language skills than the children with older 
brothers. On the contrary to this study, Barnett (1988) states that the age difference between siblings and sibling gender 
is not related to language skills [36]. While having siblings seems like an advantage, other factors that affect language 
development may have a greater impact on having one child or more siblings. Considering that there may be 
intercultural differences on this subject, it is necessary to carry out studies with larger samples. In the face of the results 
of our study, we may state that what is important is the quality of the time spent for the development of the child's 
language acquisition and the development of vocabulary rather than the number of siblings.  

In our study, the mean PPVT test scores were compared according to gender and number of siblings, and no 
difference was found between language development scores (p> 0.05). Freebody and Anderson (1983) emphasized that 
there was no significant difference by gender in terms of language development in children in their study, in which they 
examined the types of speech of children in early childhood [36]. In their study identifying the connection between 
language acquisition and social environment in babies, Ramirez Esparza, Garcia Sierra, and Kuhl (2014) found that 
girls and boys show similarities in terms of language development except for the first 18 months and that it changes in 
the following years. Thus it seems that there is a need for extensive and longitudinal studies on this subject [4]. 

When the post-test and retention test scores of our study group were examined, the values in the retention test of 
the experimental group were found to be higher. This result suggests that parental training that supports language 
acquisition is effective in our study, therefore parents sometimes are supposed to repeat language activities with their 
children. Contrary to our study, Muslugume (2016) detected lower scores in retention tests in their study, in which they 
examined the effect of parental training on the language development of children of families with low socioeconomic 
status. This situation can be interpreted as the fact that children were not engaged in activities that would affect their 
language skills during the summer period between the post-tests and the retention tests [21,27]. 

In our study, when parents' evaluations of training that supported children's language acquisition were examined, 
the parents stated that they felt a sense of belonging to the group they regularly participated in, and they highlighted the 
fact that their group was a team; Furthermore, they felt relieved because they were together with other parents who had 
the same problems. The fact that their children shared common aspects such as expanding their vocabulary, using the 
language correctly, and participating in the program in order to acquire a language quickly, and therefore the fact that 
they could understand each other better may have all been effective in their evaluation of the educational program 
positively. 

When the general evaluations of the training program that strengthens the language acquisition applied to parents 
in our study were examined, it was determined that the parents had a positive attitude towards the training program. 
Regarding data obtained, the parents thought that the educational program reached its goals, they obtained positive 
gains from the content, they found the tools and materials used sufficient, and they were satisfied with the instructor. 
Similarly, in a study conducted by Sapungan and Sapungan (2014), they revealed that parental training had a positive 
effect on children's social and language development according to the measurements made immediately after and three 
months upon the training, and parents stated the training as successful [37]. The studies of Schwartz, Koh, Chen, Sinke, 
and Geva (2016) identified that the Parenting Training Program, which was applied to support parents in early 
childhood, provided progress in the developmental areas of the child, so it was asked to be repeated by the parents [38]. 
However, Desforges and Abouchaar (2003) emphasize that the fact that most Parenting Training Programs are made for 
a short time and only to improve behavior will not have long-term positive effects on children's behaviors [39]. 

In the PSP carried out within the scope of this study, the parents pointed out that the group process had a 
significant effect on their change. The parents felt a sense of belonging to the group they regularly participated in, and 
stated that they felt relieved due to the fact that there were other parents who were also willing to learn about language 
acquisition. The most important reason why this training is considered very useful by parents can be regarded as the fact 
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that parents have similar concerns during the training process and the fact that they can understand each other in a better 
way. 

6. Conclusion & Recommendations 

This study was conducted to evaluate the effect of a Parenting Training Program that supports language 
acquisition in early childhood.  

8 weeks of training was given to the experimental group. Twice a week and 60 minutes of training were held each 
time. Games that increase parent-child interaction and language acquisition at home were recommended every day. 
Weekly homework was given to parents and children "together". The same training was given to teachers. Teachers did 
motivating activities that support parents every day. Feedback was received from parents and teachers each week, and 
new fixes and additions were made to the program based on their recommendations. In the last week of the program, 
teachers and parents were post-tested.  

The results of this study show that parenting training that supports children's language acquisition has a positive 
effect on children's language development. In the study, some of the reasons affecting the language acquisition of 
normal children were examined, and the outcomes of training for parents affecting children's language development in 
the pre-school period were examined respectively. Parent education that supports language acquisition" in Turkey has 
been examined; Teaching techniques not done in other studies were used in this study. In this study; Many teaching 
techniques such as demonstration, case study, discussion, problem solving, brainstorming, fishbone, drama, child-to-
child teaching, station technique were used. At the end of the research; Parents and teachers stated that these techniques 
have a very positive effect. 

The proposed method is different from the methods used in other studies. The method was very effective as 
parents were also included in the study and homeschooling continued. 

As a result of the research, it was revealed that parental support is very important in language acquisition, and an 
education given to parents contributes greatly to the child's language learning. Early childhood is the most critical 
period for children to grow and develop, when they are most open to all stimuli from outside. During this period, a good 
education to be given to families can provide the necessary environment for the healthy growth and development of 
children. Teaching by instructors alone is not sufficient in language teaching at an early age. Language-related activities 
should also be done in the home environment. Language activities with parents reinforce the child's learning of the 
language. 

There was no significant difference between the Peabody Picture-Word Test pre-test language skill scores of the 
children in the experimental and control groups. However, a significant difference was found between the language skill 
mean scores after the parents of the experimental and control groups were given the training that seemed to have 
enhanced language acquisition. In other words, when parents in the experimental group are educated and support 
children's language acquisition, children's language acquisition appears to have been successful [40]. 

When the pre-test and post-test language skills regarding the arithmetic averages of the experimental and control 
groups are investigated, there is a certain increase revealed in the post-test scores of both groups compared to the pre-
test scores. This increase is lower in the control group compared to the experimental group. 

Upon comparing the post-test and retention test language skill scores of the experimental group, we have revealed 
a positively significant difference. Therefore, we may assume that the language acquisition-supportive training program 
applied to parents has had impact on the experimental group. 

Generally, after a child starts school, language acquisition turns into conscious learning mechanisms. After this 
stage, children gain the cognitive skills that adults possess in a similar way [32,40]. As language acquisition increases, 
an analytical and reflection-based learning process begins, and children develop the learning strategies through which 
they learn best. 

As a result of this study, we have revealed that the training supporting parents contributes to language acquisition. 
The family environment, which makes a child feel a desire to learn a language and creates the appropriate environment 
by arousing curiosity in the child, provides a good level of language acquisition for the child. Parents should take into 
account the natural needs of the child and convince the child that he/she needs to know the language in order to 
participate in the planned fun activities or games. If the child wants to have fun with his / her friends and teachers, 
he/she will be willing to find out the language and feel an inner need for such a process [10]. It is important to provide 
language acquisition in a natural environment where children interact in their daily lives. Considering the age and 
developmental characteristics of the child, we should plan which words will be taught, as well as the activities to use 
such as games and puzzles. The factors such as being exposed to the language frequently, finding out new information 
constantly, the number of individuals communicated through the language, motivation of the child, interactive learning 
techniques, interaction rate with the individuals he/she talks with, the use of technical and educational materials utilized 
in language teaching are all quite important for language acquisition [36]; therefore, an appropriate training should be 
given to parents by taking these factors into account. 

The study was conducted by a different method of field work done in Turkey. Education methods applied at school 
were continued at home as well. Thanks to the fun education, permanent learning has been achieved in children. The 
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recommendations given to the parents were made under the control of academicians who have worked in this field for 
years. Three child development professors and two professors of language teaching who conducted inspections gave 
feedback on the effectiveness and efficiency of the study. This method will set an example for other field studies. All of 
the parents and teachers gave positive feedback. The reliability of the model used has been inspected by expert 
academicians. 

The interactive teaching techniques used in this study had "very fast and permanent" effects on language 
acquisition. In Turkey, language teaching is also carried out at the university, starting with preschool theories. However, 
"fast and permanent learning" usually does not occur. The majority of the language learning population do not acquire 
the language, they memorize it. In this study; It has been demonstrated that language acquisition is "fast and permanent" 
when fun and very different techniques are used in the family and school environment. 

The teaching techniques used in this research have contributed significantly to the field of child education in 
Turkey. The results of the research were presented to the National Education Directorates; An official letter was sent to 
other schools by the directorate, and teachers were recommended to use these techniques. A master thesis using these 
techniques is being prepared. The success achieved in this research is an example for other theses and projects. 

In conclusion, language acquisition at an early age has positive effects. A properly structured language education, 
in which the developmental characteristics of the child are taken into account, contributes positively to the cognitive 
development of the child. From an early age, emphasis should be placed on using the language fluently and the process 
should schedule in accordance with the relevant rules 
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